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T.A.TATAPEHKO, A.A.TOKNAHOBA
Kaz¥MY, nameid mini modyni
XOFAPFbl MEAUUUHANDBIK MEKTENTEPAE /IATbIH TI/11 CABAKTAPbIHAA OTINETIH COX TYP/IEPI

TyiiiH: «XoFapFbl MegMUMHAbIK MEKTENTepAe NaTbiH Tili cabaKTapbiHaa eTinetiH COX Typnepi» makanaga OKbITyLWbINApAbIH MOgyAAe
KOMZ@HaTbIH ©34K XXYMbICTapAblH TYp/iepi KapacTbipblnagbl. COM 6apbicbiHAa OKbITYAbIH DPTYPAI 94iCNTepi )KoHe CTyaeHTTepaiH binimiHe
KOCbIMLUA ayKbIMZbl 9Cep ETETIH XKYMbICTap XKYprisinesi. EckepTe KeTETiH, *KOFapFbl MeAMLMHANbIK MEKTENTEPAE NATbIH Tini cabaKrapbiHaa
KNaccuKanblK NaTbiH OKbITbIIMAWAbI, TEK YL 6©1iM aHaTOMUANDLIK, papMaLEeBTUKANbIK KOHE KAMHUKANbIK TEPMUHONIOUA Typasbl OKbITbINAAbI.
OcblIfaH opait makana HaKTbl ganen.

TyiiiHgi cesgep: natbiH Tini, COX, aHaToMuANbIK, dapMaLeBTUKaibIK KAMHUKAAbIK TEPMUHOIOTUA.

T.D.TATARENKO , A.A.TOKPANOVA
KazNMU, module of Latin language

TYPES OF STUDENTS INDIVIDUAL WORK IN LATIN LANGUAGE LESSONS IN HIGH MEDICAL SCHOOL

Resume: This article “Types of students individual work in Latin language lessons in high medical school» deals with main types of individual work,
which are used by teachers in this module. By SIW the use of various teaching methods is carried out, with their help students obtain new
knowledge or generalize the before received knowledge. It is necessary to mark, that during Latin language lessons in high medical school the
classic Latin isn’t studied, but the medical terminology in three subsystems: anatomical terminology, terminology and clinical terminology is studied
in details. Taking into consideration the specific of this subject teaching to further medical workers, this article is original for this module. The aim
of this article is to help teachers to form new system of SIW organization.

Keywords: Latin language, SIW, anatomical terminology, pharmaceutical terminology, clinical terminology
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PROJECT WORK AS WAY OF ORGANIZING STUDENTS' INDEPENDENT WORK IN ENGLISH LESSONS AT MEDICAL UNIVERSITIES

This article deals with implementing project work as way of organizing student’s independent work in foreign language in medical universities.
Research was lasted for 7 weeks and the main points were distinguishing the project-based learning as one of the appropriate methods in teaching
English. During the research the following methods were used: theoretical analysis, empirical, and statistical. The monitoring of effectiveness of
project method use in teaching a foreign language was made. This article purports to be pragmatic in focus, linking theory with practice, and
providing practitioners with a tool for effectively implementing project-based learning in foreign language contexts.

Keywords: innovative method of teaching language, project teaching, project method, effectiveness of project method.

Introduction. motivation, to inspire the students to learn a foreign language, to
In the period of globalization, a foreign language is realized as key open their hidden potential abilities, for them to acquire a new
resource of our society. That is why it is impossible to language with enthusiasm.
underestimate the meaning of a foreign language as a general The method of projects is widely used all over the world mainly
subject which is useful for the development of personal professional because it allows to combine all the students’ knowledge from
formation. There are favorable conditions for professionally- different fields to solve one problem, and it also gives the
orientated foreign language teaching in it. The problem of opportunity to put these knowledge into practice, producing new
considering specialization in the process of foreign language ideas at the same time. Project work is not a new methodology. Its
teaching is urgent. In this connection, the urgent necessity to benefits have been widely recognized for many years in the teaching
coordinate foreign language teaching with future profession of of subjects like science, geography, and history. So some teachers
students arises. And so, at a given institution the principle of have been doing project work in their language lessons for a long
professional orientation of teaching is the main principle which must time.
be taken into consideration and realized in foreign language Reasons for Using Project Method.
teaching. A project is an extended task which usually integrates language skills
Student-centered education, method of co-operation, method of work through a number of activities. These activities involve
projects — all these techniques help in a way to solve the problem of working towards an agreed goal and may include planning, the
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gathering of information through reading, listening, interviewing,
etc., discussion and processing of the information, problem solving,
and oral or written reporting, and display. According to Polat E.S., a
method is a didactic category, a unity of techniques, of operations,
aiming to master some field of practical or theoretical knowledge, or
some skill. It’s also a way of cognition, a way of organization of the
process of cognition. That is why, when we speak about the method
of projects, we mean the way of achieving the aim through the
detailed elaboration of the problem.

The method of projects is based on the idea, which is the essence of
the concept “project” and on its practical direction at the result,
which can be got when solving any important problem. This result
can be seen, realized and put into practice. In order to get this
result, it’s necessary to teach the children to think by themselves; to
find and solve problems, using knowledge from different fields; to
foresee the results and possible consequences of different variants
of solving these problems.

Project-based learning has been associated with the "situated
learning" perspective of James G. Greeno (2006) and on the
constructivist theories of Jean Piaget. A more precise description of
the processes of PBL given by Blumenfeld et al. says that, "Project-
based learning is a comprehensive perspective focused on teaching
by engaging students in investigation. Within this framework,
students pursue solutions to nontrivial problems by asking and
refining questions, debating ideas, making predictions, designing
plans and/or experiments, collecting and analyzing data, drawing
conclusions, communicating their ideas and findings to others,
asking new questions, and creating artifacts." (Blumenfeld, et al.,
1991) The basis of PBL lies in the authenticity or real-life application
of the research. Students working as a team are given a "driving
question" to respond to or answer, then directed to create an
artifact (or artifacts) to present their gained knowledge. Artifacts
may include a variety of media such as writings, art, drawings, three-
dimensional representations, videos, photography, or technology-
based presentations

According to traditional historiography, the project idea is a genuine
product of the American Progressive education movement. The idea
was thought to have originally been introduced in 1908 as a new
method of teaching agriculture, but educator William H. Kilpatrick
elaborated the concept and popularized it worldwide in his famous
article, "The Project Method" (1918). More recently, Michael Knoll
has traced the project method to architectural education in
sixteenth-century Italy and to engineering education in eighteenth-
century France. This illustrates that the project of the architect-like
the experiment of the scientist, the sandbox exercise of the staff
officer, and the case study of the jurist—originated in the
professionalization of an occupation.

The project method was first introduced into colleges and schools
when graduating students had to apply on their own the skills and
knowledge they had learned in the course of their studies to
problems they had to solve as practicians of their trade. With some
simplification, five phases in the history of the project method can
be differentiated:

® 1590-1765: At the academies of architecture in Rome and Paris,
advanced students work on a given problem, such as designing a
monument, fountain, or palace.

1765-1880: The project becomes a regular teaching method;
newly established schools of engineering in France, Germany, and
Switzerland adopt the idea. In 1865, the project is introduced by
William B. Rogers at the Massachusetts Institute of Technology
into the United States.

1880-1918: Calvin M. Woodward adapts the project concept to
schoolwork. At his Manual Training School students actually
produce the projects they designed. Gradually the idea spreads
from manual training (Charles R. Richards) to vocational education
(David. S. Snedden, Rufus W. Stimson) and general science (John
F. Woodhull).

1918-1965: Kilpatrick conceives the project broadly as "whole-
hearted purposeful activity proceeding in a social environment."
After being criticized by Boyd H. Bode, John Dewey, and other
leading American Progressive educators, Kilpatrick's approach
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loses its attraction in the United States, yet receives general

approval in Europe, India, and the Soviet Union.
The 1970s: Kilpatrick's project method, now taken as the only
adequate method of teaching in a democratic society, is
rediscovered in Germany, the Netherlands, and other European
countries. Under the influence of British primary school education,
U.S. educators attempt to redefine the project, viewing it as an
important supplement to the traditional teacher-oriented, subject-
centered curriculum.
Examples of project work
In my classroom students have done a great deal of projects from
mini-project to big projects which were presented me as a
independent work. As cross cultural mini-projects, group projects
called “Astana”, “London Sightseeing Tour”, “A successful person”
were carried out. These projects involved:
e collecting information,
drawing pictures, maps, diagrams, and charts,
e cutting out pictures,
e arranging texts and visuals,
colouring,
presenting information in poster format,
preparing Power Point presentations,
e giving presentations.
In these projects students had the opportunity to use the
knowledge they had gained about other subjects in the English class.
Project work clearly encourages this. So, the cross-curricular
approach was used as CLIL with a dual focus: content (on another
subject) and the language, which is relevant to that content. The
projects required the knowledge of the history and traditions,
culture and politics of Kazakhstan and others countries. Projects
called “British and Kazakhstan Educational Systems at the
Crossroads.
The main aim of the projects was to study and understand how the
traditional values of the Kazakhstan and Great Britain have
developed and affect various aspects of life in these countries. The
other subject of the project research is the need of new national
values for both countries in the 21 century. As the 21% century
begins, the nations of the world are caught up in a whirlwind of
change.
We chose these subjects because people are naturally curious about
each other, about life and lifestyle in different countries. The most
interesting and hard to answer questions are:
e What do the people believe in?
o What do they value most in life?
e What motivates them?
o Why do they behave the way they do?

In our project we tried to find answers to the questions. In the
project students studied and found significant factors influencing
Kazakh and British history, life and tradition values and beliefs in
both countries; the contrast of values developed in completely
different cultures has been shown. The main aim of our research
was to show the people’s point of view on the subject of Kazakh and
British values, the need for the emergence and adoption of new
ones. The project covered such issues as:

o Traditional Kazakh and British values.

e Education in Kazakhstan and Great Britain

o Leisure time: organized sport and television.

e Family and the role of the family in society.

e The need for new values in the new 21% century world.

Conclusion

I've found out that this method is very effective at the stages of
generalization, consolidation and revising of the material, it's
especially important when realizing the knowledge in practice. |
mean in student's independent work. The most attractive point is
the influence of the method on the students’ motivation, since the
method of projects let the teacher turn the English language lessons
into a creative research laboratory, where every pupil is involved
into an active creative cognitive process. The students master their
speaking and writing skills, widen their outlook, develop their
communicative abilities, ability to discuss in English. Every student
learns to express his thoughts and to stand for his viewpoint, to
prove it with proper arguments.
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Using the results of the projects, Power Point presentations on the The main principles of project teaching, the technology of its
projects were prepared and the projects were presented. The sub adoption in teaching process, and some kinds of projects used in
skill which was acquired by the students during the projects work studying are reviewed. Monitoring was conducted under the
was development of presentation skills. following criteria: percent of progress, percent of quality of
| thing that, this method can lead among the other innovative knowledge, and the level of motivation in studying English.
technologies, because, the world is changing every day. And we The experience showed that in the process of project
need to train students to be ready to solve the problem dealing with work students’ general educational abilities, special abilities, and
their future job. communication abilities are developed.
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.A. TYJIEBAEB
C.)K. AcgpeHdusapoe ameiHOarsl Kazak ¥nmmeiK MeduyuHa YHusepcumemi

HOBAJIbIK }¥MbIC CTYAEHTTEPAIH ©3IHAIK }KY¥MbICbIH MEAULMHASBIK }KOO-AA ¥bIMAACTbIPY

TyitiH: AATbINMBIW MaKana meauLMHaNbIK YyHUBEPCUTETTE, LWET TiNiH YApeTyaeri eH Konainbl aaictepaiH 6ipi - *kobanblK o4ic »KoHe CTyAeHTTEPAH
O3iHAjK KYMbICTapbIH OCbl }06aNbIK }KYMbIC apKbl/bl }KY3€re acyblH 3epTTeyre apHanfaH. 3epTrey 7 anta 6oibl Ky prisingi. 3epTrey 6apbicbiHAa OCbI
fic aFbINLWbIH TiNiH OKbITYAAFbI €H NaliblK 8aicTepaiH 6ipi 601bin Tabblnagpl.

Tyitinai ce3pep: weTen TiNiH OKbITyAaFbl MHHOBALMANBIK SA4ICTEP, KOOANBIKTbIH, }KYMbICTbIK OKbITY, *K06aAblK *KYMbIC apKblibl OKbly 84icTEMECIHIH
TUIMAINITI.

X.A. TYNNEBAEB
Kasaxckul HayuoHanbHell meduyuHcKkuli yHusepcumem umenHu C.[. AcgpeHOusiposa

NPOEKTHAA PABOTA KAK CMOCOB OPTAHU3ALIUU CAMOCTOATE/IbHOM PABOTbI CTYAEHTOB B MEAULIMHCKUX BY3AX

Pe3tome: [laHHan CTaTbA CBA3AHO C peanu3aumm NpoekToi paboTbl Kak cnocob opraHM3aLmMm CaMmoCcToATeIbHOM PaboTbl CTY4EHTOB Ha MHOCTPAHHOM
A3blKE B MEAMUMHCKUX YHUBEPCUTETaX. MccneqoBaHme NpogoaKanoch B TedeHue 7 HefeNb U BXo4e UccnepoBaHma 6biav onpeaeneHbl 4to
MPOEKTHbIN MeToZ, 06yueHNs ABNAETCA KaK OAMH U3 NOAXOAALLMX METOLOB B NMPENoAaBaHNM aHMIMICKOTO A3blKa.

B xome uvccnepoBaHvs 6blIM MCMO/Ib30BaHbl CEAylOLWME METOAbl: TEOPETUYECKMIA M CTaTUCTMYECKUI aHanu3. Bbil mpoBeaeH MOHWUTOPUHT
3bPEKTUBHOCTM MCNONBb30BAHMA AAHHOTO MEeToAa NPU 06y4eHUU MHOCTPAHHOMY A3bIKY.

KnioueBble cN10Ba: MHHOBALMOHHbIE METOAbI 0BYYEHWA MHOCTPAHHOTO A3bIKa, MPOEKTHOE 0By4YeHne, NpenoaaBaHue Yepes NpPoeKT, 3GpHEeKTUBHOCTL
MPOEKTHON METOAMKM NpenoaasaHus.

YAK 37+378
r.M. YYMBA/IOBA
Kagpedpa pycckoeo A3vika KasHMY umenu C.4.AcpeHduaposa

NCNONIb3OBAHUE NHTEPAKTUBHbIX ®OPM OBYYEHUA B KASHMY UMEHU C.4.ACOEHONAPOBA

B cmamee paccmampusaemcs meop4yeckas aKmueHoCme cmy0eHmos U aKmusHOCMb UHmepnpemayuu npu ux pabome 8 mpuadax (00HOM u3
UHHOBAUUOHHbLIX Memo0os o0by4yeHUs 8 MasbiX 2pynnax u3 mpéx 4yeaosek). 3aHAMUsA C8A3AHbI CO CMpemsaeHuUemM cmydeHmos Mocmu4e CMbIcs
u3y4aemo2o, ycmaHosume C8A3U, 0871a0emb Crocobamu npumeHeHUs 3HaHull u npednonazaem ycmpemaEHHOCMb UX K meopemu4ecKomy
ocMblIcIeHUro 3HaHUl, camocmoamenbHelli MOUCK peweHUs npobaem, UHMeHCUBHOE MPosAsseHuUe Mo3HA8amesnbHbIX UHMepecos.

Knroueseble cnoea: uHmepakmueHele popmbl 06yveHuUs, paboma 8 Masbix 2pynnax, mpuadsl.

BHeapeHWe MHTEPaKTUBHbIX GOPM 0ByUYeHMA — O4HO M3 BaXKHEMLWMX 06pasLoBOi M UCMO/Ib30BaTb CBOM 3HAHMA B MPOGECCUMOHANbHON
HanpaB/eHWIn COBEPLUEHCTBOBAHUA MNOATOTOBKM  CTYAEHTOB B [eATeNbHOCTU.

coBpemeHHOM By3e. OCHOBHble METOAMYECKME MHHOBALMM CBA3AHbI YuebHblit npouecc, onupatowmiica Ha Mcnoab3oBaHue
CerogHA C MNPUMEHEHWEM MWMEHHO WHTEPaKTUBHbIX MEeTOA0B MHTEPAKTMBHbIX MeTo4oB O6yYyeHUs, OpraHU3yeTca C y4eTom
obydyennn [1]. Wcnosb3oBaHME WHHOBALMOHHbLIX TEXHOMOMMI B BK/IOYEHHOCTM B MPOLECC NO3HAHMA BCEX CTYAEHTOB rpynnbl 6e3
yuyebHOM npouecce Ha Kadeape pycckoro Asbika B KasHMY umenu nckntoveHns. CoBMecTHas AeATEeNbHOCTb O3HAYAET, YTO KaKabli
C.0.AcdeHamapoBa npecneayer Te e Lenun, 4to v TpaguumMoHHas BHOCWT CBOI 0COBbIN MHAMBUAYaNbHbIN BKAAA, B Xoae paboTbl naet
dopma obpasoBaHus, Bedb Nepes bGyAyw MMM cheluanucTamu 06MeH 3HaHUAMM, MaeaMK, cnocobamm AeaTeNbHOCTY.

KasHMY cTouT Ba)KHasa 3ajaya: OBNALETb PYCCKUM  A3bIKOM, B pAaHHOW CcTaTbe Mbl OCTAaHOBMMCA Ha ayAWUTOPHOM  MeToge
OOCTUrHYTb BbICOKOTO KayecTBa PYCCKOW peuw, Ytobbl caenatb eé MHTEPaKTMBHOro 0byyeHMs, a UMeHHO, Ha paboTe B Tpuagax, T.e.
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